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RESUMEN 

 
El artículo tiene como objetivo dar una visión general sobre el 

vínculo entre las emociones y su impacto en el proceso de 

aprendizaje. Los adultos creen no estar influenciados por sus 

emociones cuando niños, ni en la capacidad que ellas tienen 

de dirigir el proceso de aprendizaje. Las emociones pueden 

ayudar a una persona a recordar detalles y al mismo tiempo 

distraerlos del tema de aprendizaje. Este artículo presenta 

diferentes perspectivas de las emociones negativas y positivas 

en el aprendizaje. Algunas investigaciones revelan el doble 

carácter que estas tienen, en cuanto que al ser positivas 

pueden tener un impacto negativo y cuando son negativas 

pueden influir positivamente en el aprendizaje. 

 

Palabras clave: Aprendizaje, bienestar,  emoción, inteligencia 

emocional. 

 

 ABSTRACT 

 
The article aims to give a general overview of the link between 

emotions and learning, their impact on the learning process. 

Adults are believed not to be influenced by emotions as 

children, neither in their ability to direct their learning process. 

Emotions can help a person to remember details and at the 

same time distract them from the learning topic. This article 

presents different perspectives of negative and positive 

emotions in learning. Some research reveals the double 

character that these have, in that when they are positive they 

can have a negative impact and when they are negative they 

can positively influence learning. 

 

 

Keywords: Emotion, emotional intelligence, learning, well-

being. 
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INTRODUCTION 
 

Many scholars agree that emotions play a crucial role in the learning process, and therefore, they can be 

even the basis for learning (Pekrun and Linnenbrick-Garcia: 2014). Some scholars especially underline the 

meaning of emotions in adult learning (Zeivots: 2016; Dirkx and Espinoza: 2017). Also, they argue that this 

field is still in need of further and deeper research. Especially much attention to emotions in education was 

paid by Pekrun et al. (2010), who developed a good theoretical approach and collected empirical data 

demonstrating the importance of emotions in learning. Pekrun and his colleagues (2010) have researched 

various types of emotions, influencing students and teachers. Their works give insights into this field, 

suggesting further research. Emotions in adult learning became the focus of Dirkx (2008), who is interested 

in the ways emotions influence adults in different academic situations. In his research, Dirkx (2008) shows 

that adults are influenced by emotions strongly and offers different teaching methods to reduce negative 

impact.  

According to Goetz et al. (2003), there are three reasons for exploring emotions in education: their impact 

on learning quality, students’ well-being (physical and mental state) and their role in socialization (peers and 

teachers). It is believed that emotions affect the internal motivation of students to learn based on interest and 

curiosity in learning as well as their external motivation associated with the achievement of positive results or 

to prevent negative consequences. Also, emotions are expected to facilitate the use of different learning 

strategies (Goetz et al.: 2003). In addition, emotions can contribute to styles of self-regulation. Positive 

emotions such as enjoyment, hope and pride are believed to contribute to both internal and external 

motivation, promote the use of flexible learning strategies and support self-regulation (Tyng et al.: 2017; 

Dewaele & Alfawzan: 2018). Thus, they have a positive impact on academic performance conditions. 

Conversely, negative emotions such as hopelessness and boredom are set to reduce motivation and easy 

processing of information, implying a negative impact on performance. Emotional influence on students’ 

mental and physical states is also underlined by some scholars as an important factor in learning (Goetz et 

al.: 2003; Rudd: 2012). As a result, emotions affecting mental state can cause some behavioural changes 

often expressed in communication. That shows a strong connection between emotional state and learning 

abilities. 

 

 

METHODS 
 

The material for this paper was educational and psychological literature. The method was the theoretical 

implying analysis of scientific papers on the topic. 

Dirkx, Espinoza and Schlegel (2018) state that adult learning recently draws more and more attention. 

According to Merriam, Caffarella and Baumgartner (2007), the main characteristic of adult learning is 

experience. That is the ability of adults to use their own experiences in learning, to be the source of learning, 

to make meaning of learning. At the same time, Rogers and Horrocks (2010) argue that children also use their 

experience and clarify that adult experience is of a higher level that differentiates adult learning from children. 

Or as Jarvis (2012a, p.142) calls them children’s primary and adults’ secondary experience. Primary 

experience is people’s senses while secondary is acquired in people’s relations. That is children learning from 

what they see, hear or touch by making a copy and experiencing to remember. Adults having all that in mind 

make meaning and transform their knowledge in a new form. This allows adult learners to reflect on their 

experience and use it in their learning.  

Hence, they have the ability to regulate their learning process. Illeris (2003) also underlines that adult 

learning differs by responsibility and full awareness of one’s own actions. He argues that a person can be 

called an adult only when he or she becomes responsible. Other important factors that should be mentioned 

here are certain expectations about the course and voluntarily nature of adult learning (Rogers and Horrocks: 
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2010, p.17). In other words, adults choosing courses are driven by their needs and learning they have their 

views on future outcomes. Such learning can be mostly learner-centred as adults might guide their learning 

process by arising topics important for them. In such a way, learners can participate in building teaching 

content showing their interests in the classroom.  

Such division in learning types between children and adult education leads to division in teaching types 

requiring different methods. That is so-called andragogy or adult pedagogy specialising in teaching adult 

students. That implies more student-centred approach as adults are able to answer such questions as “What 

have I learnt from that experience what I did not realise?” or “What and how can I learn better?”. Therefore, 

adult learning is also characterised by self-direction and self-regulation. The concept of self-directed learning 

as a crucial part of adult learning was also developed. It contains a need for learning, set of aim, using 

resources, finding ways, their application and learning outcomes. In that sense, self-regulation may be called 

a part of self-directed learning as it means controlling learning process by a learner himself or herself (Postareff 

et al.: 2017; Muis et al.: 2018; Ouherrou et al.: 2019). As aims of self-directed learning Merriam, Caffarella 

and Baumgartner (2007) discuss three of them: to enhance adult’s self-directness, to create conditions for 

transformative learning and provide more freedom in learning. In other words, self-directness implies being 

prepared to develop one’s own way of learning, being involved in learning content and being independent.  

According to Goetz et al. (2003), emotions occurring in the educational context are called academic 

emotions. He states that such emotions can happen in five different academic situations: during lessons, 

taking assessments, preparing or doing home tasks independently, learning in a group and other situations. 

In the last group, there can be academic situations as one-to-one tutorials with the teacher to discuss task or 

receive oral feedback. Other emotions are either linked with social interaction or personal feelings (Goetz et 

al.: 2003). In addition, Zeivots (2016) also has conducted research on emotional highs in adult learning. 

According to his findings, there are six points in learning awakening emotions: unfamiliar themes, first 

experience, discovery, learning adventure, changes, meaning (link to real life). Some of them can awake 

positive emotions, others may be painful, but students cannot be indifferent. It is possible to combine these 

two areas as Zeivots (2016) six points can occur in Goetz et al. (2003) five academic situations.  

Moreover, Dirkx (2008) lists different types of negative and positive emotions influencing adult learning: 

emotions in the learning context, personal life and past experience. Emotions in learning context can occur 

during the learning process. Doing some task students can find the task difficult and feel embarrassed. 

Different emotions can arise not only before or during the assessment but also after receiving feedback. So, 

purely negative feedback can lead to frustration and hopelessness, even breaking self-esteem. Positive 

feedback may relax student and making him or her reluctant to any changes because he or she is already 

good. That’s why it is important to make correct feedback to motivate students. Such constructive feedback 

even if the outcome is not good enough, gives ways for improvement. Fong et al. (2017) list five characteristics 

of good feedback: it should have advice for improvement, some appraisal of student’s ability, try to meet 

student’s expectations, be respectful, and contain the outcome of improvement. For making such feedback, a 

teacher might need experience, as it is complex and may have significant consequences 

 

 

RESULTS 
 

The emotional context may enhance the ability to remember details and store them in long-term memory. 

That happens because people focus on an object, drawing emotions. For example, feeling interested in 

something means trying to get to know about it investigating for its own sake. Interest may be the main reason 

for choosing a certain course and keeping learning. There are two main types of interest: individual and 

situational. Individual interest may be defined as a personal emotion depending mostly on a person itself, 

individual characteristics, preferences and values. Therefore, it can be the main regulator of action in achieving 

goals. Situational interest occurs in appropriate circumstances depending on the environment. It can be 
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“caught” (short time) and “held” (turning to the individual). Even if students have no individual interest learning 

some material, they might find something “catchy” for themselves that draw their attention and evoke 

situational interest that can last longer depending on the personal link. That means that it is possible to develop 

interest. 

Additionally, Ainley and Hidi (2014) connect interest with enjoyment which can be an outcome of some 

academic achievement. Then, enjoyment is linked with joy, excitement, delight leading to concentration. Such 

positive emotions are called achievement emotions as they may lead to success or be a result of effective 

learning (Ainley and Hidi: 2014). Therefore, both interest and enjoyment can be called a good basis for 

engagement and involvement in learning, stimulating cognitive processes (Ainley and Hidi: 2014).  

Then, any personal problems may be the main students’ concern distracting them from learning. So, 

Kasworm (2008) raises the question of personal background emotions influencing adult learning. That is 

emotions that adults experience apart from their studies, such as personal life or workplace. For such adults 

combining study with work or family duties can be challenging as it can take much energy. Menzies and Baron 

(2014) and Solano (2016) raise the question of international postgraduate students adjusting in an English 

academic environment. They state that such students may face different cultural and language difficulties in 

their transition period. Therefore, Menzies and Baron (2014) suggest in their research that friends and peer 

support provide social and emotional support helping to enhance their English and be more confident in an 

academic environment. Solano (2016), in his research, orients more on teachers’ role in helping students by 

providing feedback. Hence, students can use their friends, peers, groupmates, as well as teachers or tutors 

to feel more comfortable. Such support influences positively on general students’ well-being and therefore, 

their learning abilities.  

Finally, past experience can be the main factor in having a certain attitude towards learning and teaching. 

The negative or positive experience might determine a person’s behaviour and build a certain attitude towards 

learning. For instance, during learning, adults can face emotional obstacles like fear of failing to prevent them 

from expressing their arguments (Rogers and Horrocks: 2010). That can happen when a student has similar 

negative practice or compares himself or herself with other students thinking that he or she can say silly things. 

Students also can avoid some tasks as they think they are not able to manage. They see academic tasks too 

difficult for them (Rogers and Horrocks: 2010). Similarly, Walker (2017) describes shame as a block in learning 

when, for example, a student can feel shame in front of his groupmates because he or she could not answer 

the teacher’s question. In that case, fear and shame are closely connected; they both aim to protect from 

painful emotions in future. On the other hand, shame can motivate learning ability (Walker: 2017), making 

students improve their behaviour and work to avoid this feeling in future. Rowe and Fitness (2018) also 

underline the twofold impact of negative emotions in adult learning. They can hinder learning by reducing 

motivation, and they can help energies students in achievement like anger can motivate to remove obstacles. 

Pekrun et al. (2010) call them deactivating and activating emotions. This twofold character of negative 

emotions can show how much sense a person implies in different events. Either negative or positive impact 

might depend on students’ individuality (character or view) or specific nature of the situation.  

Ability to recognize one’ own emotions as well as people’s emotions is called emotional intelligence (EI). 

Some authors state that level of emotional intelligence can predict learning outcome (MacCann et al.: 2011). 

Some empirical data proves that the higher level of emotional intelligence, the more successful students are 

(MacCann et al.: 2011). MacCann et al. (2011) name three reasons for this: the ability to rule negative 

emotions, better communication skills and meeting academic requirements. For this reason, there are special 

pieces of training for developing emotional intelligence in students and teachers to improve the learning 

environment. That is how to regulate emotional state (e.g. to cope with overwhelming emotions, stress) to be 

able to learn effectively, how to understand students’ emotions to engage them in the learning process. 

However, there is some research showing a weak connection between emotional intelligence and learning in 

comparison with cognitive abilities or personal characteristics (Ranjbar et al.: 2017). That means emotional 



MUSTAFINA et al.  
Emotions and their Effect …  

322 
 

intelligence cannot be the only one-factor influencing learning abilities. The possible way is a combination of 

different skills and characteristics to build a basis for effective learning.   

 

 

DISCUSSION 
 

During the learning process, teachers can influence emotionally on their students greatly. In other words, 

teachers’ feelings can be reflected in the students’ mood. For this reason, teachers should be emotionally 

intelligent not to let their negative personal emotions affect their job (Rudd: 2012). That can be significant also 

for students themselves when a student needs to study some necessary literature preparing for exam or test, 

but he or she finds it uninteresting. In that case, he or she should find ways to keep learning, even if there is 

no desire. One way for this may be a “reappraisal” method implying a try to raise one’s mood and evoke 

positive emotions by doing something pleasant. Such ability also can be called significant adaptive function 

to learn to understand people around and be socially engaged. That is a psychological influence. There is also 

physical influence researched by Rudd (2012). She points out that physical state is the basis for learning, and 

that can be reached by physical exercises evoking good feelings. Or on the contrary, remembering something 

pleasant can evoke positive emotions affecting health positively (Rudd: 2012). Such regulation might be a 

very useful and effective tool for enhancing learning abilities when it is necessary. Good teacher-student 

relations that are based on trust and support. In other words, it is teachers’ being engaged with their work 

“wholeheartedly”, to wholly devote themselves to the teaching. Dirkx and Espinoza (2017) call such practice 

manipulating students’ emotions in order to engage them with the content. Such relationships often create a 

supportive atmosphere where leaners can be open and be selves. Here the primary teacher’s role is to be 

open himself or herself and let students feel the same, provide help and encourage students to find a common 

language with peers.  

Also, the ability to control emotions is culturally bound and develops with socialisation (Jarvis: 2009). 

Mostly that comes from school education, where students learn to communicate and understand other people. 

That is understanding that you are not alone and should consider other’s feelings (Jarvis: 2012b). That implies 

appropriate behaviour sometimes contradicting one’s emotional state; for instance, staying calm when one 

feels frustration. 

 

 

CONCLUSION 
 

As shown above, there are various perspectives on learning, emotions and their connection. To sum up, 

adult learning is characterized by independence and responsibility. Emotional influence on learning can be 

both negative and positive. Moreover, there is a two-fold character of emotions when positive emotions may 

affect not only positively but also negatively. The same is concerning negative emotions. Literature review 

underlines the existing gap in the field of emotions in learning and education in general. The emotional 

influence on the adult learning process is researched even less. One of the reasons for that maybe that adults 

are believed to be able to control their emotions and therefore, not to let them influence the learning process. 

 

 

ACKNOWLEDGEMENTS  
 

The work is performed according to the Russian Government Program of Competitive Growth of Kazan 

Federal University  

 

 

 



Utopía y Praxis Latinoamericana; ISSN 1316-5216; ISSN-e 2477-9555  
Año 25, n° Extra 7, 2020, pp. 318-324 

323 

 

BIBLIOGRAPHY 
 

AINLEY, M, HIDI, S (2014). “Interest and enjoyment.In R. Pekrun and L. Linnenbrink-Garcia (Ed.) (2014) 
International handbook of emotions in education.” New York: Routledge Publication.  
 

DEWAELE, J. M, ALFAWZAN, M (2018). “Does the effect of enjoyment outweigh that of anxiety in foreign 
language performance?.” Studies in Second Language Learning and Teaching, 8(1),  pp.1-7. 
 

DIRKX, J. M (2008) “The meaning and role of emotions in adult learning”. New directions for adult and 
continuing education, 120, pp.7-18. 
 

DIRKX, J. M, ESPINOZA, B (2017) “From Cognition to the Imaginal: Fostering Self-Understanding from and 
through Emotions in Adult Learning”. Adult Education Research Conference, 26, pp.1-10. 
 

DIRKX, J. M, ESPINOZA, B. D, SCHLEGEL, S (2018) “Critical Reflection and Imaginative Engagement: 
Towards an Integrated Theory of Transformative Learning”. Adult Education Research Conference, 4, pp.1-
6. 
 

FONG, C. J, WILLIAMS, K. M, WILLIAMSON, Z. H, LIN, S, KIM, Y. W, SCHALLERT, D. L (2017) “Inside out: 
Appraisals for achievement emotions from constructive, positive, and negative feedback on writing”. 
Motivation and emotion, 42, pp. 236-257. 
 

GOETZ, T, ZIROGIBL, A, PEKRUN, R, HALL, N (2003) “Emotions, Learning and Achievement from an 
Educational, Psychological Perspective”.Learning emotions: the influence of affective factors on classroom 
learning, 1, pp.9-28. 
 

ILLERIS, K (2003) “Towards a contemporary and comprehensive theory of learning”. International Journal of 
Lifelong Education, 22(4), pp.396-406.  
 

JARVIS, P (2009). “Learning to be a person in society.” Oxon: Routledge Publication.  
 

JARVIS, P (2012a). “Adult learning: andragogy versus pedagogy or from pedagogy to andragogy. In P. Jarvis 
(Ed.) (2012) The Routledge international handbook of learning.” Oxon: Routledge Publication.  
 

JARVIS, P (2012b). “The Routledge international handbook of learning.” Oxon: Routledge Publication.  
 

KASWORM, C. E (2008). “Emotional Challenges of Adult Learners in Higher Education”.New directions for 
adult and continuing education, 120, pp.27-34. 
 

MACCANN, C, FOGARTY, G. J, ZEIDNER, M, ROBERTS, R. D (2011). “Coping mediates the relationships 
between emotional intelligence (EI) and academic achievement”. Contemporary educational psychology, 36, 
pp.60-70. 
 

MENZIES, J. L, BARON, R (2014). “International postgraduate student transition experiences: the importance 
of student societies and friends.” Innovations in Education and Teaching International, 51(1), pp.84-94. 
MERRIAM, S. B, CAFFARELLA, R. S, BAUMGARTNER, L. M (2007). “Learning in adulthood: a 
comprehensive guide.” San Francisco: John Wiley & Sons, Inc.  
 

MUIS, K. R, CHEVRIER, M, SINGH, C. A (2018). “The role of epistemic emotions in personal epistemology 
and self-regulated learning.” Educational Psychologist, 53(3), pp.165-184. 
 

OUHERROU, N, ELHAMMOUMI, O, BENMARRAKCHI, F, EL KAFI, J (2019). “Comparative study on 
emotions analysis from facial expressions in children with and without learning disabilities in virtual learning 
environment.” Education and Information Technologies, 24(2), pp.1777-1792. 
 

PEKRUN, R, GOETZ, T, FRENZEL, A. C, BARCHFELD, P, PERRY, R. P (2010). “Measuring emotions in 
students” learning and performance: the achievement emotions questionnaire (AEQ)”.Contemporary 
educational psychology, 36, pp.36-48. 
 



MUSTAFINA et al.  
Emotions and their Effect …  

324 
 

PEKRUN, R, LINNENBRINK-GARCIA, L (2014). “International handbook of emotions in education.” New 
York: Routledge Publication.  
 

POSTAREFF, L, MATTSSON, M, LINDBLOM-YLÄNNE, S, HAILIKARI, T (2017). “The complex relationship 
between emotions, approaches to learning, study success and study progress during the transition to 
university.” Higher Education, 73(3), pp.441-457. 
 

RANJBAR, H, KHADEMI, S. H, ARESHTANAB, H. N (2017). “The Relation between Academic Achievement 
and Emotional Intelligence in Iranian Students: A Meta-Analysis”. ActafacultatismedicaeNaissensis, 34(1), 
pp.65-76. 
 

ROGERS, A, HORROCKS, N (2010). “Teaching adults.” Berkshire: Open University Press.   
 

ROWE, A. D, FITNESS, J (2018). “Understanding the Role of Negative Emotions in Adult Learning and 
Achievement: A Social Functional Perspective”. BehavioralSciences, 8(27), pp.1-20. 
 

RUDD, B (2012). “Emotional intelligence.In P. Jarvis (Ed.) (2012) The Routledge international handbook of 
learning.” Oxon: Routledge Publication.  
 

SOLANO, V. G (2016). “Written assessment and feedback practices in postgraduate taught courses in the 
UK: staff and international students” perspectives”. Practitioner Research in Higher Education Journal, 10(1), 
pp.65-80.  
 

TYNG, C. M, AMIN, H. U, SAAD, M. N, MALIK, A. S (2017). “The influences of emotion on learning and 
memory.” Frontiers in psychology, 8, pp.1454. 
 

WALKER, J (2017). “Shame and Transformation in the Theory and Practice of Adult Learning and Education.” 
Journal of Transformative Education, 15(4), pp.357-374. 
 

ZEIVOTS, S (2016). “Emotional highs in adult experiential learning.” Australian Journal of Adult Learning, 
56(3), pp.353-373. 
 
 
 
BIODATA 
 

R.F MUSTAFINA: Ramilya Fanisovna Mustafina is a teacher assistant in Kazan Federal University. I 
graduated from Nizhnekamsk Municipal Institute with the degree of teacher of foreign languages and cultures. 
After graduation I worked as a school English teacher in Nizhnekamsk, Tatarstan. Currently I am doing my 
PhD in linguistics.  
 

M.S ILINA: Ilina Marina Sergeevna is a candidate of pedagogical Sciences, associate Professor in Elabuga 
Institute (branch) of Kazan Federal University. Education - 1997-2007 Elabuga State Pedagogical Institute, 
the faculty of philology, a teacher of English and German. Qualification: Teacher of English and German. 
Scientific interests: students communicative culture formation in foreign language classes in Higher 
Educational Institution, foreign students adaptation to living and studying conditions in Tatarstan;  foreign 
language communicative competence formation of University students by using interactive teaching methods  
 

I.A SHCHERBAKOVA: Shcherbakova Irina Aleksandrovna, Place of employment - Elabuga Institute (branch) 
of Kazan Federal University. Education - 1997-2007 Elabuga State Pedagogical Institute, the faculty of 
philology, a teacher of English and German. Qualification: Teacher of English and German. Scientific interests: 
students communicative culture formation in foreign language classes in Higher Educational Institution, foreign 
students adaptation to living and studying conditions in Tatarstan;  foreign language communicative 
competence formation of University students by using interactive teaching methods as well as Romano-
Germanic languages as a whole and communicative strategies and tactics in the expression of subjective-
evaluative modality in particular. 


